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REPORT 
From the office of the… 

SRA University Affairs 
Commissioner 

TO: Members of the Student Representative Assembly 

FROM: Meg Hsu, University Affairs Commissioner 

SUBJECT: Academic Services Review Report 

DATE: Sunday, March 26, 2017 
 
Hi members of the assembly, 
 
This year, the UA committee has worked closely with Macademics to collaborate on a review of 
academic services offered at McMaster. The following document outlines some academic 
issues that are impacting students today and student opinions. Working on this project has 
provided great insight into the current landscape and suggests certain meaningful changes that 
should be made moving forward. I hope that in future years, this data is incorporated into a 
policy paper in a revision to the policy paper on Supporting High Quality Classroom Instruction 
 
Suggested citation for this report: 
Hsu, Megan. University Affairs Report: Academic Services Review. (Hamilton: McMaster 
Students Union, 2017.) 
 
Please let me know if you have any questions about the results. 
 
Cheers, 
 
Meg 
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INTRODUCTION 
 
As an institution, McMaster is committed to academic excellence and supporting our 
students to succeed. The McMaster Students Union (MSU) believe that all willing and 
qualified students at McMaster should be given the opportunity to excel1. For many 
MSU members, academics are at the core of our time here at McMaster and it is 
important that during their years at McMaster, they are given every opportunity to 
succeed and accomplish their goals. In supporting academic success, the university 
provides services through the Student Success Centre, Academic Advising Offices, 
Teaching Assistants and Course evaluations. These aspects of student academics are 
essential contributions to supporting students and require student feedback to ensure 
they are delivering their purpose. 
 
This survey stemmed from the need to gauge student feedback on these services and 
suggest recommendations for improvement. Results from this survey will aid us in 
identifying areas for improvement in these support services. This will also guide the 
advocacy efforts for future years in this realm. Recommendations and results from this 
survey will be crucial in shaping our policies on academics and facilitating improved 
support for students in years to come. 
 
In this survey, we collected demographic information. The population breakdown of 
respondents by faculty is broken down in Figure 1. The year of study of respondents is 
broken down in Figure 2. As shown in these figures, the most responses came from the 
faculty of sciences with a significant contribution from the faculty of health sciences as 
well. Notably, there were responses from all faculties. As seen in Figure 2, there was an 
even distribution across years 1-4 but only 1 response from years 5 or higher. The most 
contributions came from students in third year, making 35% of responses. The total 
number of respondents received was 88. 
 
 
 

                                                   
1 Vice-President (Education) 2013-2014. Supporting High Quality Classroom Instruction. (Hamilton: 
McMaster Students Union, 2013.) 
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 Figure 1: Faculty breakdown of Survey Respondents to the 2017 Academic Services Review 
Survey. 
 

 
Figure 2: Year of Study Breakdown of Respondents to the 2017 Academic Services Review 
Survey. 
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STUDENT SUCCESS CENTRE 

 
The Student Success Centre (SSC) is invested in the academic, personal and 
professional success of McMaster students and provides services from the acceptance 
of admission up to ten years after graduation. The services that are provided center 
around academic support, personal growth and professional development2. In order to 
complete a review of the effectiveness of services as well as student utility, we asked 
respondents a set of questions. 
 
On a scale from 1-5, students were asked to rate the effectiveness of SSC events with 
the additional option to select that they had not attended any of the events. Of the total 
88 respondents, the largest sector came from 75% of responses indicating that they had 
not been to any events. Of the population that had attended SSC events, the level of 
effectiveness was evenly distributed. The results from this question are indicated in 
Table 1. 
 

Effectiveness of SSC Events Number Percentage 

1 5 6% 

2 4 5% 

3 4 5% 

4 3 3% 

5 6 7% 

Have not attended any of the events 66 75% 

Total 88  100% 

Table 1: Results from respondents rating the effectiveness of SSC events. 
 
Next, students were asked what services they had used from the SSC. This was done 
to gauge the overall utility of the SSC services and suggest areas of focus in future 
years. The largest percentage of respondents indicated they had not used the SSC for 
any services. This accounted for 67% of the responses. Of the proportion that have 
used the services, a large percentage engaged in career planning services. Making 
18% of the total survey respondents, this seems to be an area that is in higher demand. 
The next two sections that should be expanded in the SSC are the academic 

                                                   
2 “Student Success Centre” https://studentsuccess.mcmaster.ca/about-us/about-us/ 
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workshops, which 9% of respondents had attended, and the tutoring service, which 8% 
of respondents had used. The other services that are offered by the SSC like CV 
critiques, the Mac Money Centre, exchange information sessions and writing workshops 
appear to be in lower demand with students and are not utilized as much. The results 
from this question are indicated in Table 2. 
 

Services Number Percentage 

None 59 67% 

Career planning 16 18% 

Academic Workshops 8 9% 

Tutoring service 7 8% 

CV critique 1 1% 

Mac Money Centre 1 1% 

Exchange information session 1 1% 

Writing workshop 1 1% 

Table 2: Student Success Centre service usage as indicated by respondents of the 
2017 Academic Services Review Survey. 
 
Based on the previous responses, we can conclude that the majority of students are not 
attending SSC events and utilizing the services to the fullest extent. This can result from 
either a lack of interest in the services or a lack of effective promotion. The next 
question in the survey aimed to address this issue. It is important to note that 
respondents were given the opportunity to select more than one option in this question 
and therefore, the percentages will not add up to 100. The responses to this question 
are outlined in Table 3. When evaluating where students heard about the SSC, the 
majority of respondents indicated that they heard through Facebook, making up 52% of 
responses. The website was the next most effective tool of promotion, making up 20% 
of responses. The TV screens were the third most effective promotion, making up 13% 
of responses. Interestingly, only 19% of students indicated that they had never heard of 
them. In comparison to the large proportion of students who indicated that they had 
never used a service (67%) or been to any of the events (75%), only 19% of these 
students indicated that they had never heard of the SSC. This leads us to the 
conclusion that the issue with lower attendance and lower engagement is a result of a 
lack of interest or demand for the events and services that are offered and not due to a 
lack of promotional efforts. However, it should be noted that there are multiple avenues 
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of promotion that are not being effectively used as well and in the future, the SSC 
should focus promotional efforts to Facebook, website, TV screens and emails. 
 
 

Promotion Number Percentage 

Facebook 46 52% 

Website 18 20% 

TV screens 11 13% 

Word of mouth 6 7% 

Student accessibility services 1 1% 

Email 6 7% 

Never heard of them 17 19% 

Table 3: Effectiveness of SSC promotion in reaching their target audience, students. 
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COURSE EVALUATIONS 
 
Course evaluations have been an area of focus for the MSU in the past few years. In 
addition to the work done by MSU Macademics on this topic, the MSU has also run 
campaigns and promotional efforts in the past to engage more students in course 
evaluations. As one of the only forms of student feedback, these evaluations serve to be 
a critical part of improving the classroom experience for professors and faculty. 
Therefore, it is a goal of not only the MSU but also the university to engage as many 
students as possible in completing the evaluations. In the following questions, we were 
interested in evaluating some of the barriers related to filling out course evaluations and 
reasons for why students have chosen not to fill them out in the past.  
 
The first question was interested in understanding why students chose not to fill out 
their course evaluations. It is important to note that students were able to select more 
than one option for this question. The largest proportion of students indicated that they 
did not fill out the evaluations because it was a busy time of year or it was not a priority 
for them. This section made up 31% of the total respondents. However, it is reassuring 
that the next largest section comes from students who filled out all their course 
evaluations. Here, we see that there is a clear divide in priorities for students and future 
efforts to improve the evaluation process should aim to address this difference. Moving 
forward, changes should be made to the schedule to ensure that the evaluations run at 
a less busy time of the year. Currently, the evaluations take place towards the end of 
the term when students can be exceedingly busy with midterms, assignments, and 
presentations. This needs to be addressed in order for us to see more engagement with 
the course evaluations in future years. 
 
The next biggest reason for not filling out course evaluations was that students felt 
instructors do not read them or make changes based on the evaluations, making up 
17% of the respondents. 15% of respondents indicated that the course was ending so 
they didn’t see any benefits. This is important to note because it indicates areas that 
require more promotion and attention in the future in order to increase student 
engagement. The results from this question are indicated in Table 4. 
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Reasons for not filling out course evals Number Percentage 

The instructor doesn't read them/changes are not 
made 15 17% 

The course was ending so I didn't see any benefit 13 15% 

I wasn't aware there were course evaluations 8 9% 

I filled out all my course evals 22 25% 

Busy time of the year/ not a priority 27 31% 

No input 6 7% 

Table 4: Reasons for not completing course evaluations as indicated by student 
respondents in the 2017 Academic Services Review survey. 
 
The next question focused on effective strategies to encourage students to complete 
course evaluations. It is important to note that survey respondents were able to choose 
all that apply in this question. An overwhelming 82% of students indicated that a grade 
incentive would encourage them to fill out course evaluations. In collaborating with the 
university to ensure that course evaluations are highly effective and recognizing the 
importance of student feedback, we should encourage professors to provide some form 
of grade incentive to students. In the past, incentives of 1-2% bonus have been highly 
effective. 72% of respondents indicated that they would like to see how feedback was 
used in the past years. FInally, 42% of students indicated that they would be 
encouraged if they had 15 minutes in class to fill out course evaluations. Moving 
forward, these are important points that should be highlighted to university 
administration so that we are able to encourage more participation in the course 
evaluations. The results from this question are summarized in Table 5. 
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How to encourage course evals Number Percentage 

Seeing how feedback was used in past years 63 72% 

15 min in class to fill it out 37 42% 

Grade incentive 72 82% 

Offering them during a less busy time of year 1 1% 

Midterm course evals 1 1% 

Table 5: Strategies to encourage student participation in course evaluations as 
indicated by the 2017 Academic Services Review survey. 
 
The final question in this section was to determine how many course evaluations 
students are currently filling out. This was done to develop our understanding of the 
current level of evaluations that we are starting with. In looking at these results, there 
was quite an even spread throughout the numbers. The highest number of students, 
23%, responded that they had filled out all 5 course evaluations. However, the other 
responses received approximately the same number of responses. Table 6 indicates 
the responses for this question. 
 
 

Number of course evaluations filled out Number Percentage 

None 9 10% 

1 2 2% 

2 17 19% 

3 13 15% 

4 16 18% 

5 20 23% 

Table 6: Number of course evaluations filled out by students as indicated by the 2017 
Academic Services Review survey. 
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TEACHING ASSISTANTS 
 
Teaching assistants (TA’s) are a core component of the classroom experience. As 
meaningful as a professor is to the overall course, an incredible teaching assistant can 
make a huge difference in the lives of students. In this section of the survey, we were 
interested in evaluating the current landscape for teaching assistants. We asked 
questions about student satisfaction and the effectiveness of TA’s. 
 
On the topic of satisfaction with their TA’s, students were asked to rate their response 
on a scale from 1 to 5. The most responses indicated a 3 and 4 which both received 
39% of the responses. This indicates that most students believe their TA’s are around 
an average rating of 3 or slightly above average with a rating of 4. The next largest 
response was the rating of 2, which was indicated by 11% of the respondents. This is 
slightly below average. However, overall, we received a low distribution for the 1 and 5, 
indicating that most students did not feel strongly about having extremely poor or 
extremely great TA’s. The distribution of responses is shown in Table 7.  
 
 

Student satisfaction Number Percentage 

1 4 5% 

2 10 11% 

3 34 39% 

4 34 39% 

5 6 7% 

Table 7: Student satisfaction with teaching assistants as indicated by the 2017 
Academic Services Review survey. 
 
When students were asked to rate the effectiveness of their TA’s, they had the option to 
select from 1 to 5. In this question, students had the opportunity to choose one option. 
The largest portion of students rated their students as a 3, with 35% of respondents 
selecting this option. The next two options that had the highest responses were 2 and 4 
with 23% each. The responses from this question are indicated in Table 8. The majority 
of students responded between 2-4 with the most responses for 3, indicating that most 
students felt their TA’s were around average effectiveness. 
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TA Effectiveness Number Percentage 

1 9 10% 

2 20 23% 

3 31 35% 

4 20 23% 

5 8 9% 

Table 8: TA Effectiveness rated between 1 to 5 as indicated by the 2017 Academic 
Services Review survey. 
 
The final question in this section was to evaluate how students want to see 
improvements to TA’s. In this question, students were given the option to select any of 
the presented options. Options that were provided were communication with students, 
teaching style, classroom facilitation, and other. Included in the other option was the 
ability to fill in an open text box. The majority of students, 66%, indicated that TA’s could 
improve their teaching style. Further research and feedback need to be conducted to 
improve on this. Next, students responded that TA’s could improve their communication 
with students and classroom facilitation. 59% of students indicated improved 
communication with students is necessary and 56% of students indicated that better 
classroom facilitation was needed. In addition to the above, availability, level of 
interest/commitment to job, and clear instructions about evaluation expectations were 
also indicated in the free text boxes. In future discussions on TA training, these areas of 
improvements should be a focus as indicated by student feedback. The results from this 
question are summarized in Table 9. 
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TA improvements Number Percentage 

Communication with students 52 59% 

Teaching style 58 66% 

Classroom facilitation 49 56% 

Availability 3 3% 

Level of interest/commitment to job 2 2% 

Clear about evaluation expectations 3 3% 

Table 9: Suggestions for improvements to teaching assistants as indicated by students 
in the 2017 Academic Services Review survey.  
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INQUIRY COURSES 
 
Inquiry courses have been an area of discussion in the past few years. Many faculties 
provide some form of inquiry course. However, there seems to be a lack of consistency 
across faculties on the tangible goals of an inquiry course and the definition of these 
courses seem to be different amongst the faculties. To expand, some inquiry courses 
seem to place a large emphasis on the importance of reflection and self-improvement. 
Meanwhile, other inquiry courses focus on presentation skills and lab work. The 
inconsistencies in inquiry courses should be further explored and best practices should 
be an area of future investigation. 
 
Specifically in this survey, we were interested in evaluating the prevalence of inquiry 
courses for students at McMaster. We were interested in seeing how many inquiry 
courses people have taken and how many hours are spent per week in these courses. 
By understanding how many hours and courses are dedicated to inquiry courses, we 
can begin to understand the importance of inquiry courses in the life of an 
undergraduate full-time student. 
 
On the topic of hours spent on inquiry courses, students were given four options. 
Respondents had to choose between no inquiry courses, 1-2 hours, 3-4 hours, and 5+ 
hours. The results from this question are summarized in Table 10. The largest 
proportion of students, 32%, indicated that they haven’t taken any inquiry courses. The 
next largest group, 30% of students indicated that they spend 1-2 hours per week in 
group meetings for inquiry courses. 23% indicated that they spend 3-4 hours in group 
meetings for inquiry courses. 16% indicated that they spend 5+ hours in group meetings 
for inquiry courses. It is interesting to note that all the students who selected that they 
had spend 3-4 hours or 5+ hours in group meetings for inquiry courses are in the faculty 
of science or health sciences. It is also important to note that the majority of students 
who indicated that they spent 5+ hours came from the faculty of health sciences and 
science, specifically the integrated sciences program. Based on the responses to these 
questions, it is clear that there is a larger focus on inquiry-based courses in the faculty 
of health science and science, specifically integrated science. 
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Hours spent in group meetings for inquiry courses Number Percentage 

Haven't taken any inquiry courses 28 32% 

1-2 hrs 26 30% 

3-4 hrs 20 23% 

5+ hrs 14 16% 

 
Table 10: Hours spent in group meetings for inquiry courses as indicated by student 
responses in the 2017 Academic Services Review survey. 
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PODCASTS 
 
Podcasts can be incredibly helpful in the classroom environment. Students use 
podcasts to review course content, catch up on missed lectures and take learning at 
their own pace. Many of our classrooms at McMaster have this capability. For the 
purpose of this survey and report, a podcast is defined as an audio and video lecture 
recording that is available to all students who are enrolled in a course. It is important to 
distinguish a podcast from a module. A module is a pre-recorded lecture that is 
published for the purpose of introducing course content. A podcast is an audio and 
video recording of the lecture given by the professor. The content of a podcast should 
not be different than the classroom experience for a student who had physically 
attended the class. At McMaster, the system that is often used to record podcasts is 
Echo360. These podcasts are automatically recorded by the system in the classroom. 
Professors need to contact the Echo360 company to post the link to the podcasts online 
for students to access. This Echo360 system has the capability to allow students to view 
any lecture throughout the term and watch at various speeds. However, this podcast 
does not have the capability for subtitles or notes to be attached. This is another notable 
difference between podcasts and modules. 
 
In the questions for this section, we specifically discussed podcasts and their impact on 
the lives of students. In the first question, we were interested in looking into the effect of 
podcasts on workload. The largest group of students, 47%, responded that this made 
no difference in their workload. The next largest proportion, 19%, indicated that 
podcasts added 1-2 hours to their workload and 17% indicated that podcasts added 3-4 
hours. Possible explanations for added time is because students can use podcasts to 
review materials or to add to lecture notes that they may have missed in class. 
Therefore, this time would account for rewatching the podcasts. It should also be noted 
that 16% of students indicated that podcasts were able to remove 1-2 hours of workload 
for them. This indicates that students must be utilizing the Echo360 capability that 
allows podcasts to be viewed at 1-2 times the speed. The results from this question are 
summarized in Table 11. 
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Effect of podcasts on workload Number Percentage 

Removes 1-2 hrs 14 16% 

Removes 3-4 hours 1 1% 

no difference 41 47% 

adds 1-2 hours 17 19% 

adds 3-4 hours 15 17% 

Table 11: Student responses on the effect of podcasts on their weekly workload as 
indicated by the 2017 Academic Services Review survey. 
 
Next, we wanted to evaluate how often students watched a podcast for a class if it was 
available to them. This was important to determine the purpose of podcasts for 
students. On this question, we found some interesting results. The results indicated that 
40% of students did not watch podcasts of their lectures and 40% of students watched 
the podcasts once. From this, we can conclude that this large proportion of students are 
likely using the podcasts to catch up on missed course materials. 40% of the students 
who don’t watch podcasts are likely physically attending class. The 40% of students 
who are watching the podcasts once are likely trying to catch up on course content or 
use the podcasts just to fill in gaps in their notes. However, some students, 16%, 
indicated that they watch podcasts 2-3 times and 5% indicated that they watch podcasts 
3+ times. Therefore, we can conclude that some students are using these podcasts not 
only to catch up on course material but also to review content and help with studying. 
The results from this question are summarized in Table 12. 
 

Frequency of podcasts Number Percentage 

I don't watch podcasts of my lectures 35 40% 

Once 35 40% 

2-3 times 14 16% 

3+ times 4 5% 

Table 12: Frequency that students watch podcasts as indicated in the 2017 Academic 
Services Review survey. 
Finally, we were interested in evaluating the effect of podcasts to classroom 
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participation. In past years, advocacy efforts for podcasted courses have been 
combatted with arguments of lowering classroom attendance. However, our results 
have indicated otherwise. In this survey, an overwhelming majority of students, 74%, 
indicated that they use both lectures and podcasts. Only 10% indicated that they only 
watch podcasts and 16% indicated that they only attend lectures. Based on these 
results, it is clear that podcasts do not have a significant impact on classroom 
attendance. In fact, this reassures our previous conclusion that students are using 
podcasts to review the lecture and fill in gaps in their notes. This is solid evidence to 
prove that the large majority of students are not using podcasts to replace lecture 
attendance. Therefore, future advocacy efforts should focus on these results to push for 
more podcasts be available for students as this is software that is already installed. The 
results from this question are summarized in Table 13. 
 

Effect of podcasts to classroom attendance Number Percentage 

Use lectures and podcasts 65 74% 

Watch podcasts only 9 10% 

Attend lecture only 14 16% 

Table 13: The effect of podcasts to classroom attendance as indicated by responses to 
the 2017 Academic Services Review survey. 
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BLENDED LEARNING MODELS 
 
Blended learning has been another topic of interest in recent years. As a model that 
was pioneered and developed at McMaster, there are many clear benefits to the 
blended learning model. Introduced in 2007, the IntroPsych Blended Learning Model 
combines online web modules, classic in-person lectures, and tutorial discussions3. In 
this model, modules include interactive features like online practice questions and 
videos. The modules also include notes on the side and are timed appropriately to 
retain attention. The Blended Learning Model is intended for all components of the 
course to complement each other4. Therefore, the online modules are not intended to 
add content to the course but rather to enhance the overall lecture experience. For 
example, in the IntroPsych Blended Learning Model, the modules are meant to be 
watched prior to the in-person lectures. In the lectures, the professor will present real 
world examples and applications of the course content. In the tutorial discussions, a 
case will be presented where students are given the opportunity to discuss applications 
of the course content. All components of the course are meant to play into a larger, 
deeper understanding of the course content. However, many courses at McMaster have 
adapted the blended learning model without fully investing in its benefits. 
 
The purpose of this section of the survey was to evaluate the impact of modules on 
student workload as well as evaluate the student perception of blended learning 
courses. As mentioned before, it is important to distinguish between modules that are 
used in blended learning models and podcasts. In the following questions, we asked 
students about their experiences with modules which include text, audio and images. 
This is not to be mistaken as an online recording of a lecture as modules should follow 
specific guidelines to be effective. 
 
The first question in this section was to evaluate the impact of modules on course load. 
The largest number of students, 34%, indicated that modules add around 3-4 hours to 
their workload. 26% indicated that modules add 1-2 hours to their workload. 22% 
indicated that modules added 4-5 hours to their workload. The remaining 18% indicated 
that they have not taken any blended learning courses. This is important to consider 
because if modules are adding between 1-5 hours to a student’s workload, a full course 
load of blended learning classes may be an unreasonable demand. With an already 
busy schedule, it is unreasonable to ask students to add 4-5 hours to a course load. If 
this is the future direction of course structures, professors must consider the time 
                                                   
3 TeachOnline. August 21, 2012. https://teachonline.ca/pockets-innovation/blended-learning-introductory-
psychology 
4 Ibid, 3. 
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commitment from students as well as the importance of focusing on complementary 
material and not additional material. These results are summarized in Table 14. 
 

Time added due to modules Number Percentage 

I haven't taken any blended learning courses 16 18% 

1-2 hours 23 26% 

3-4 hours 30 34% 

4-5 hours 19 22% 

Table 14: Time added by blended learning modules to a weekly workload as indicated 
by students in the 2017 Academic Services Review survey. 
 
The next question in this section was aimed to evaluate the student understanding of 
the blended learning model. The student perception of a blended learning course 
reflects on the types of courses that they have taken and how their professors have 
portrayed the blended learning model to them. In these results, the large majority of 
students, 73%, responded that a blended learning course include online videos, lectures 
and textbook readings. This is the most accurate of all the options they were given. 
However, 7% of students indicated that a blended learning course contains online 
videos and textbook readings with no lecture component. Overall, 27% of students do 
not understand the true blended learning model, indicating that there is a spread of 
understanding amongst students. Based on these results, it can be concluded that there 
is likely a spread of models that are used amongst the university for blended learning 
courses. In the future, a set of best practices should be developed for standardization 
across blended learning courses. The results from this question are indicated in Table 
15. 
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Blended learning perception Number Percentage 

Online videos, lectures and textbook readings 64 73% 

Online videos and textbook readings 6 7% 

Online videos and lectures 3 3% 

Modules and lectures 1 1% 

Lectures and textbook readings 1 1% 

Other 13 15% 

Table 15: Responses to evaluate student perception of what a blended learning course 
includes as indicated by the 2017 Academic Services Review survey. 
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CONCLUSION 
 
Academic success is a large concern for many students at McMaster and thus, this is at 
the forefront of advocacy efforts for the MSU. Topics like course evaluations, blended 
learning, podcasted courses and teaching assistants are continuously worked on by 
student advocates. For this reason, it is important that we engage students in the 
feedback process and evaluate the landscape in order to target our future advocacy 
efforts. Many key conclusions came from analysis of the results in this survey.  
 
Notably, we concluded that students were not attending events or programming at the 
Student Success Centre mostly because the events were not targeted to meet demands 
and not because of lack of promotion. We also concluded that students were not filling 
out course evaluations because of the timing of the year as well as lack of awareness of 
changes made by professors based on feedback. Expanding on this, we found different 
effective strategies in encouraging course evaluation completion including promotion of 
how feedback was used in past years, grade incentive and time in class to fill out the 
evaluations. However, we also noticed that the majority of students are filling out 
evaluations for some courses but ideally, we would like to see students fill out all their 
course evaluations.  
 
On the topic of teaching assistants, we concluded that most students felt their TA’s were 
average and areas for improvement included better teaching styles, communication with 
students and classroom facilitation. In future discussions for TA training, these should 
be areas of focus. The final area of interest that we investigated was inquiry, blended 
learning and podcasts. Here, we found a wide spread of experiences in inquiry courses 
with the people who take the most inquiry courses being students from the health 
science and science faculty. Regarding podcasts, we concluded that the majority of 
students are using podcasts as a means to supplement lectures by reviewing lectures to 
fill in gaps in their notes or catch up on a missed lecture. The vast majority of students 
indicated that they use both podcasts and lectures in their learning. Podcasts are not 
meant to replace the lecture experience but to supplement it. Future advocacy efforts 
should highlight this in order to increase podcast availability. Lastly, regarding blended 
learning modules, students indicated that they add a significant amount of hours to their 
weekly workload and this should be taken into consideration for professors designing 
their blended learning courses. 
 
Overall, the results from this survey and report provide a better understanding of issues 
that students are currently facing with regards to academics. However, there is a lot 
more work that needs to be done in order to eliminate and reduce barriers to academic 
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success. Future student feedback is needed to determine some of the remaining 
questions in this survey. In addition, the recommendations and student feedback noted 
in this report should be further elaborated through revisions to the Supporting High 
Quality Classroom Instruction policy paper.  
 


